St. Paul's

C.E. Primary School
Together on life’s greal adveniure

A J,ou.rn.e% of a W riter

"White yeuwr Pt draft with yeuwr heart. Rewnite with yeun head.."
Mike Rich

Thnough the lone ;o£ God, we profect owr school conmunuunity. Tog.ei'}uzr we trust, }wpz, persevere and p.o,u.rush on
Life’s great adventure.




Ouwr intent for the teaching of Writing.

Through our English curriculum, we intend for every child to hecome confident writers by developing a Lonve of
Langwagz, s origins, and the written mword. S,pw,pc N}ombular% lessons ,addrmszsm,g, Tier & Nombulan& are
dmugn@dioaddrmg@pﬁmpupxlﬁkmwlzdgzmdﬁbﬂﬁduzio MMWWMWWW We want
o instil in our children a thirst for imagination through a curriculum designed upon a text- based approach,
sequencing learning around carefully selected high-quality age-.appropriate fexts. In life, reading and writing go
hand-in-hand and this approach to English lessons allows children to appreciate the Link between these two forms
of English. At St P.auls CE, we also intend to build children's resilience and perseverance by careful reflection and
editing; we mant to create writers mwho are both able to flourish in their mriting yet reflect carefully on their
oukcomes. In doing so, children will he able to re-read, edit and improwse their outcomes and confidently use the
essential skills of grammar, punctuation and spelling to help them achieve this.

Lmplementation

AL St. Pauls CE, me use the strategy of ‘reading, creating a. toolkit and mwriting’ to form the basis of ouwr English
lessons. We ensure that high-quality texts are at the centre of what we do and know that a text- bhased approach to
the English curriculum provides all children, regardless of their Life experiences, mith a common, meaningful, real
purpose for writing, allowing their imaginations to be ignited and their creativity to flowrish. It allows children to
recogrise the role reading plays in developing mwriters and, by analysing the work of professional authors and their
processes, it allows them to denvelop the craft of mriting. This approach allows children to become immersed in
rzading,andwrmng,Amin%itmashmdwsiombﬂrkon‘h{z)sgrmtadumhui.

Through text-hased, mwhole-class teaching, feachers plan to prowvide opportunities for phonics, mword reading,
grammar, punciuation, épzﬂmgmdNombulnr%iobzmbzddzdmmnM. Inu,d,d.ihonio,crmhmzi‘zaching
approadmmhidxhdpiobxﬂdﬂnaginﬂhonmd%zhﬁm{oror&rdwﬁal, imdw&mnuhhﬁzﬁh‘ab@gmﬁom
Talk & Wrriting', such as "hoxing-up'. The combination of these will help to build children’s skills in imikating

To ensure children are able to produce high quality pieces of independent writing, mwe feach through a Wriking
Prod',eti approach, which encourages children to “dive deeper” into an example text, allowing them to understand
how writers know what features are included in different text types and to deconstruct an extended piece of writing
into a ,'ﬂarmuxg #ormat, bz{,ona plam’ung wriii,r\g, zdib.ng anud rzdra,ﬁing theiu omin work.

Thzai,m,s,o#ﬂ\zNaﬁo{mlCMrMMszMmmidﬂzdaiﬂﬁzplﬂmﬂngﬁi@gﬁ, andﬂ”wsi/s,su,pporiedb%a
clear skills and knowledge progression which also prowvides an assessment: framemwork for writing. This ensures
Mmmmwldgzmzmﬁonw-bg-gwmwgwopnawm i lwrwug,{brau
children. To facilitate planning, Long-term planning of mriting genres has heen developed for all year groups to
ensuwre for consistent and precise coverage of the fowr main domains of text types: writing to entertain; mriking to
inform; writing to persuwade and writing to discuss (Michael Tidd). Within the LTP there are opportunities for
dﬁildrmiobziawghidiﬁcrdzumbsoéworkonapmmwng, aﬂowm%thmbomalgﬁz}ughwhh&mmxplm
idumiip& features, understand ﬂwz)/vr);ﬁng structure, edik and rz-draﬂ.

Plannin% For wriking ruust:

. Crzai’zalwrmn%éow—wﬂndabuild—upoéﬁkillﬁio a specific oukcome

‘Al,bow,duldrm,tom@ﬂwsﬁﬂ&o{dﬁzrﬂ%%mdwzﬂwro@ﬂwzrapd@iﬁ%ogwm
required to shape them

- Incorporate daily mwriting through a combination of shared, guided, modelled, paired .and independent wr.

- Include particular mriting skills which are modelled to the children for them to rehearse and impronve upon before
ANrii'JJLg Andzpzr\dznﬂg

- Demonstrate the importance of drafting, editing and improsving as part of the mwriting process.




- Ensure editing and improvement lessons are planned. for with .a specific focus and. learning intention - editing
numibzmrzéulb&mddlzdb}&d@sﬁi@aﬁhpﬂsm ihaidﬂdrmnm&rﬂwshﬂo#&zl{—rzmm.

The aim of the ahore is to ;dz)\/d,op children's ab,d.xbz; to produce well- structured, detailed wiriding in which the
meaning is chear, and mhich engages the interest of the audience. To enhance this, teachers clearly model mwiriting
skills and document the lzar,rumg, journey ﬂ\nough consistent mork’mg walls. In addition, teachers plm and. deliver
lessons that cater for the needs of all pupils through careful scaffolding, vocabulary planning and precise
guestioning, )Ln.du,chng Chris Qw.glz)&'/s idea of BAD!’ questioning.

A mte;oni:euih&pm:
‘Iimimporiantihatimahmvsmdmvstandhowamiwhaito twch{orparbwlwthtbgpm

'TMW@%MWMMW&W%Wzihdﬂmnhildrmmzproduax\gwhi%om:m
(what does a ‘good one look like?).

- Teachers must consider how to huild skills to huild texts - 2., writing quality introductions, linking sections /
paragraphs of wriking, incuding conclusions, structuring arguments that are cearly hacked up by detail or

RN.

. Pl,qnmng should start with an outcome Pnsiandﬂﬁmw)ork backwards ﬂu*oughﬂ'\z/skiu/srwdio ‘prodxmﬂ’\z
oukcome (onver a sequence of linked. lessons) - this includes emmersion in the text, opporfunities to use reading
skills, SP.aG opportunities and quality feaching about how to stricture a text.

'Pnuorivoplﬂnmngaunii}oémork,dm&twdw&nmthmzrmdwmmﬁmm&ioin{prmplnnnmgdwﬁm;w.

Teaching and Learning in Writing
Wiriting is a core subject and therefore wriking is convered. daily.

We use a mriting project approach and mriting plans and/or notehooks are wsed.
The long-term plan and writing progression show the progression through the year groups.
Lessons are supplemented mith special whole school miriting days and wvisitors to inspire writing 2. Lrene Lofthouse.
The daily mriting process is as follows:
Recap previous grammar skills 1

Explore the key learning - reading,
SPaG or wiriting element.

U&ﬂw&bumaw%whmmrz@boﬂw
children

Use skills confidently hoth in Engliy |and in
other writing opporbunities.

In order to hawve }wghlg zﬁz,cﬂ)\/z lmrnm;g, lessons need to:-

he purposeful.

he set in a context that is relevant and hespoke fo the pupils.
he challenging for all

be hands on and minds on

derelop children’s ideas and skills.




hane Lots oéimrz{ulhéplannzds{uakm%wuihﬁiﬂungoppormmﬁm.
fmddﬂwlﬂnguagzstrummandNombulan&,ypuwmiﬂwduldrmti.
Mzbmoﬁoppormmprdﬂdrmbo Wd’wm@sandbzmd@zndmt

include a range of well-.chosen texts - see reading spine.
hawe purposeful activities which will denvelop key writing skills.

A sequence of learning in mriting

Introduction to core text children are introduced to the core text. Children .are immersed in the text through
prediction tasks, some of which include big envelopes, prop bags, word cloud, 10 word prediction.

Opporiuniii@s to use rmding/ comprehension skills to support writing 2.g. using role on the wall, decision
wheel, axis of emotion etc.

Introduction of new Mombulnn& relevant to both the text and gerure. Children will he given the opportunity to
find the meaning of new mords. New nvocabulary will be displayed on the Engli/sh working wall.

Regular opportunities to edit .and redraft writing.
Key mocabulary linked to the text and genre to he displayed on the Waorking W.all

® Ewidence of key learning to he clear mwithing miriting hooks.

* All the ahone are used as examples. A nvariety of ideas can be found on Teacher / 2043 /A / planning and

FRAOMILRA.

Ouwr following quick start guides to planning the teaching .and learning of English will ginve more detail on the




abowe aspects.

Quick start guide to ing writing at St Pauls Church of E

Rainbow Retrieval

Intent
Rainbow retrieval will he uwsed 5 mam&kWMEngiiﬁhmmandmmmimaioolmWripupdﬁto
‘remember more . thriwalmﬁkswzbaﬁzd@,on prior lzcu'mng {orithupilaihzanorz are required to be hespoke to

Lmplementation

Rambowrfiriwnlwiubzmmplzi@d5 . aweek in year groups | -6.
Thzagumﬁonﬁﬂrzmdzupo{prmiomlw;un%whid\mnbzlmiwak,lx:usi:;noni‘horlaxsigmr.
ALl pupils will complete the rainbow retrieval to suppork them to ‘remember more’.

R wWhbw Re rieva

What is a noun?

Say 3 nouns in the image.

What's wrong with the sentence.

Bernardis alittlebou.

Reading weck

Indent:

During ‘reading meek’ children are exposed to a high -guality fext in which they are immersed, through Language,
image and music. Alongside this, children are supported to dinve into new genres and texts they may not wsuwally
choose to read. Immersing pupils in a mariety of texts broadens their understanding and allomws them to embrace
hpmwmﬂ\wwmi}mzmopporhm@iom. Amﬂwzrkzgdm&o{rmdﬂnngzki&boidﬂ%
Jeatures of a text type.

Vocabulary

Infer

Predict

Explain

Retrieve

Sequence or Summarise

Lmplementation:

Below .are examples of activities that can be carried ouk during reading meek. This is a good opportunity to further

denvelop children’s understanding of characters and settings. During this week pupils also use comprehension skills

wsed. in guided reading to further their understanding of the text/ genre. At the end of the reading mweek pupils “dine
deeper” into an example text, allowing them to understand how writers know mhak features are incuded in different
et ypes and to deconstrict an extended piece of mwriting into a planning format.




Toolkit week

Indent

T}wio;olkiiwzzkull.owzspupibsio learn hoth rnew grmnmarﬁkilbsnndmohdaikﬁkiﬂﬁﬂmi@zbunprmiomh&
taught. PxxpilangiNmﬂwopppmmi%iobpﬂxlmrnnmskiuﬁandemmnm. Thzoppo:ﬂuut%iodoihm
allows pupils to further denvelop theur writing skills.

Pupils practise key skills linked to the genre and text type being taught. The skills are firstly taught discretely and
consolidated in mriting tasks; they are finally used in context.

Intent

Pupils are taught how to write and the thought processes mhich go into writing, editing and redrafting. Genres are
taught with specific skills and teachers feach using T do, we do, you do'.

Lmplementation

° Moddlderii‘ingallow&izachu&i‘o show children how to be .a writer. IigiNmﬂ'\zadultﬂ\zopporiuniiyio
show pupil&ﬂwzﬂwug}\iprombzhmdmdxﬁmno#wrmngwmdhow this is written, edited and
redrafted several times. Modelled writing may happen infront of the class or as a modelled WAGOLL




Shared Writing allows teachers to demonstrate and model writing, including the thought processes that
are required. Teachers make explicit references to genre features, as mell as word and sentence level mwork
wiﬂxinﬂwmni‘zmi:o{lwﬂhng. Pupilzsmni‘n‘buizbo ﬂwdazszsmfn‘pozsmonb%/s}wrmgi'hﬂrxdm/s This is also
the time mhen children are ginven the opportunity to discuss, verbalise and refine ideas before committing to
wiriding. TMWMWMmeAMo£WmMMWDMmm use. T his can be
wsed by teachers and children alike as one sy of assessing children's mriting and their understanding of
the purpose and organisation.

Independent Writing: Children are given the opportunity for a range of independent writing activities
which clearly Link to mhole class writing objectives. These tasks will need an identified audience, cear
PUrpoOse and. to conver all aspects ,o,({: the wiriting process. Children will he Given o range }o,g: opportunities to
assess their own writing to further their own learning.




Early Years Progression in Phonics and Writing

Writing sounds, ordering sounds, sentence writing

that need additional support. Please see our Phonics policy for more details.

AL St Pauls we wse the Little W.andle SSP @I&ad\ingphx)m. P}wmmmm%htdadgwxﬂmrapdmkhupmmprw
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Awareness of
print, copied
from

Beginning and ending letters are used

to represent words

Medial sound may
initially be written as a
consonant.

A child hears

beginning, middle and

end sounds.

Whole sentence writing develops.




W.orki W.alls:

Enery class will have an English Woorking W.all that outlines the journey of a mriking unit. This il include:
the text type, audience and purpose of wriking
a clear WAGOLL

key vocabulary for the unik

headings for each of the meeks mithin the unit - reading, toolkit, mriting.

Images/ photographs/ symbols/objects appropriate fo the unit

examples of the children's work (where applicable and mhere ik will reinforce learning - this is nok
necessary, for zach objective)

images of the children completing practical activities (if applicable)




Assessment in English:

Wrriting assessments are completed ak the end of a writing unit to see what the children have learnt in
wriiing ONRI” i‘thzriod ,04: 3 weeks. Wrii:ingms;smnznbsi’hmin{,orm i‘zﬂ,dmr/aplanningandra,‘mb,om
retrienal for the next unit of mriting and lessons.

GPS quiz pupils complete termly grammar quizzes. C,omplz)fin,g the quizzes supports p,up.lzs refention of

Rainbow retrienal’ will be wsed. at the bz,g,xnmng o{ each lesson to recap /sh,ck% Jm,owlzdg,a', or address

misconcepbions, from the premious lesson and from lessons i’aughi earlier in the unit .and/ or Previous
urits. This approach is used across the curriculum.

qu&#ornmhuzum\zniio ix%ormanddwdopowiwdungandiom.

out the children's interests thus sup,porhn@ ouur text and genre choice.

English hooks are marked in line with the marking policy and next steps are identified, when appropriate.

Wr@g‘ i - IM
Writing wmithin the EngJJ./sh cuwrricaum is well thought out and planned to demonstrate progression. The impack of
this is measured and this information will be monitored by the English Writing Subject Leader.

Impﬂdiﬁmm&ur@dmammbzroéwu%ﬁ:

Chﬂdrmwﬂibzmm&zdaiﬂwzmdo{mdmwﬂhmgumtmin%‘SiPm' lwn'i',mgaxszsmxsmmtgrid’ - per
ha%i:arm.

Rainbow Writing. Teachers will aim to work alongside every child |1l twice onver each half ferm., focusing
on their Rainbow Writing targets.

Extended cross-curricular writing should take place each half ferm (ak least one in science and one in
geography or history). These feaching for these pieces of work should focus on the objectives of the subjeck
irwolved, not the writing process, in order for it fo he considered as an opportunity for independent
application of English skills.

Children will howe weekly spelling tests as mell as grammar and spelling assessments zach term to track
children’s attainment and progress.

Looking at children’s hooks through both formal and informal monitoring.

Learning malks irmolving Looking at working malls and lesson ohservations.

The pupil's moice ahout their learning.

Analysis of writing data across the school.

Thzi;mpacionour children is clear: Progress., W&dlwwmdtrm&ernblzﬁm With the implementation
of the sriting jowrney heing well established and taught thoroughly across the key stages, children will hecome
confident wrikers. By the end of Key Stage |, children will have an understanding of how reading and writing are
50 intrinsically linked and. they will be famidiar with the key components of the basic written genres. By the time they
are in Upper Key Stage &, a whole range of genres mill be familiar to them enabling the feaching to focus on
creakividy, wriker s croff, &mrwdwrmngwmdnwupulnhon of gfwmnwandpxmmmhon skills. A/salla/s,pzdﬁ,oﬁf
English are an integral part of the curriculum, cross-curriculor writing standards will also be good with skills
iaughtmEnglushlz/sxsombw\gtrww@zrrzdto oi'hzr/subdz;cbs T}wswxll/s}wwmmohdahonn,jl/slullﬁmdadzzpzr
undm-/siandumgo{}wwandw}wmiou&ﬁpw{mwombulm% grammar and punciuation.

St. Paul's
C.E. Primary School
Together on life’s great adventure




Appendix - Phonics P.olicy

TMm:\Mio#msdwool
Iimzﬁﬁmhﬂlﬂmtowapproadliotaadwwg,phoniosmdrmmmam&blzioaulwrwﬁ, regardless of
hackground.

Intent

Phonics (reading and spelling)

AL St Pauls Church of England Primary School we believe that all our children can become fluent readers and
writers. This is why we feach reading through Little Waandle Letters .and Sounds Revised, mhich is a systematic and
synthetic phonics programme. We start feaching phonics in Nurw%/chq:zhon and {ollow the Little Wandle [ etters
and Sounds Revised progfzjszsion, which ensuwres children buld. on their ,g,nowing, knowlz,dg,z ;o# the alphabzhc code,
mashering phonics to read and spell as they mone through school.

As a result, all ouwr children are able to tackle any unfamiliar words as they read. At St P.auls Church of England
Primary School, we also model the application of the alphabetic code through phonics in shared reading and
writing, hoth inside and outside of the phonics lesson and across the curriculum. We have a strong focus on
language development for our children becaise we know that speaking and listening are crucial skills for reading
andwrmngmaﬂ./subém

Comprehension
AL St P.auls Church of En,glond Pl‘imﬂfkd, School we rvalue reading as a crucial Life skil. B)?} the time .children leare

ws, they read confidently for meaning and regularly enjoy reading for pleasure. Owr readers are equipped mwith the
tools to tackle unfamiliar mocabulary. We encourage our children to see themselves as readers for both pleasure

Bmzwzbdmziwdungmu%ahﬂdiormdmm important, wzhaNzaRmdin)ngdzrwhodﬂNmi‘hzwlg

rmdingpnog,ramminow;sd\ool. TMWmanMdMWMMrMMMmmr
and support ouwr reading feam, so everyone feaches mith fidelity to the Little Wandle Letters and Sounds Renvised

p,no;gnammz‘

Implementation
Foundations for phonics in Nursery
e We prowide a balance of child-led and adult-led experiences for all children that meet the curriculum
wxpeckations for ‘Communication and. lang,u,o.g,e and. 'Literu,o&'. T hese include:
0 sharing high-.quality stories and. poems
0 learning a range of rursery rhymes and action rhymes
O .actwities that develop focused listening and attention, including oral blending
o altention o }ugh—nﬁlahb& lxm,gmgz
o Weenaure N,urw)& children are mwell przparz,d to bz,gm lzarmn,g xgra;phemz- phow oon'zzspondzn,cz,s (GPC;&)
and. blz,r\duxg in Rz,czpii,on.

Daily phonics lessons in Reception and Year |
We teach phonics for 30 minutes a day. In Reception, we huild from 10 -minute lessons, with additional
daily oral blending games, to the full-length lesson as quickly as possible. Each Friday, we review the
wieek s feaching to help children hecome fluent readers.
CMdrm;mkzawongﬁmtmRzupb@n:izndﬂngbzgy\&quk& o{ﬂ'uzAumeni‘zrm.
We follow the Little Wandle [ etters .and Sounds Revised expectations of progress:
) C}uldrmmRzmpﬂonwzmxg}\tiio rmdmd/spzllw,ord/su/sm Phase & .and 3 GPCs, .and words
with adjacent consonants (Phase &) with fluency and accuracy.
o Children in Year | review Phases 3 and & ,an.d,ar,zi'aug}\tio rmdandﬁpzllNVord&uzsing,Ph@szS
GPCs with fluency and accuracy.



https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf

Daily Keep~up lessons ensure every child learns to read

. An%duldwhon&dﬁaddiﬁomiprmmwb&Kup-upsup{wrt mg}\tb%amtramzdadult Kzz,p—
up lessons match the striucture of class teaching, and use the same procedures, resources and mantras, but
in smaller steps with more repetition, so that every child secures their learning.
We timetable daily phonics lessons for any child in Year & and above who is not fully fluent at reading or
has not passed the Phonics screening check. These children wrgently need to catch up, so the gap bebween
themselves and their peers does not widen. We use the Rapid Catch-up assessments to identify the gaps in
MWMWWWWMMMWWRWCM-@rmW%- ak poce.
These short, sharp lessons Last 15-20 minutes daily and have heen designed to ensure children guickly
cateh up to age-related expectations in reading.

Teaching reading: Reading practice sessions three times a week
®  Weleach children to read through reading practice sessions three times a mweek. These:
0 are taught by a fully trained adulk to small groups of approximately six children
O wuse hooks matched. to the children's secure phonic knowledge using the Little Wandle Letters and
Sounds Rwi@adazsmnmbsandbpokn\aidunggndﬁonpmgm [1-Q0 of ‘A,p,pli,c,atwn;oé phonics o

I

o afzmoniborzdb)&ihzdazsﬁtwdwu,Whoromt@smdworkﬁwiﬂmmdmgrouponarzgul@rm.
Each reading practice session has a cear focus, so that the demands of the session do not onverload the
children’s working memory. The reading prachice sessions have been designed to focus on three key reading
skills:

0 decoding

0 prosody: feaching children to read with understanding and expression

0 comprehension: feaching children to understand the text.

In Reception these sessions start in Week 4. Children mho are not yet decoding have daily additional
blﬂxdip,gp,ranh&m;snwﬂ.gnoupa,mMﬂ@WWAMWmAmW%rMh@k&

InYears & and 3, mwe continue to teach reading in this way for any children who still need to practise
reading with decodable books.

Homrmding
e The decodable reading practice hook is taken home to ensure success is shared mwith the family.

0 Reading for pleasure hooks also go home for parents to share and read to children. We share the
research behind the importance and impack of sharing quality children's hooks with parents
Ihr,ou,g}x M/ork/s}w,p/s, lz,qﬂzbs and. the ENUM read! resources.

We use the Little Wandle Letters .and Sounds Revised parents” resources to engage owr families and
share information about phonics, the benefits of sharing hooks, how children learn to blend and
other aspects of our provision, both online and through workshops.

Additional reading support for mulnerable children
e Children in Reception and Year | who are receiving additional phonics Keep-up sessions read their reading
practice hook to an adult daily.
Ensuring consistency and pace of progress
e Ewery teacher in owr school has heen trained fo feach reading, so we have the same expectations of
progress. We all use the same language, routines and resources to feach children to read so that we Lower
children’s cognitive Load.
Weekly content grids map each element of new learning to each day, meek and term for the duration of the
Programme.
Lesson templates, Prompt cards and How to” videos ensure feachers all have a consistent approach and
structure for each lesson.
The Reading Leader and SLT wuse the Audit and Prompt cards to regularly monitor and ohserne feaching:
they wse the summative data to identify children who need additional support and gaps in learning.

Ensuring reading for pleasure

Reading for pleasure is the single most important indicator of .a child’s success.” (OECD 2003)
The will influerces the skill .and sice sersa.” (OECD &010)

We nvalue reading for pleasure highly and work hard as a school to grow ouwr Reading for Pleasure pedagogy.



https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/everybody-read/
https://www.littlewandlelettersandsounds.org.uk/resources/for-parents/

We read to children every day. We choose these hooks carefully as we want children to experience o wide
range of hooks, including hooks that reflect the children at St P.auls Church of England Primary School
and. owr Local community os well as hooks that open windows into .other worlds .and cultures.

Ewery classroom has an irwiting hook corner that encourages a Love for reading. We curate these books
and. talk about them to entice children to read a wide range of hooks.

In Nursery /Reception, children hanve access to the reading corner every day in their free flow time and the
hooks are cortinually refreshed.

Children from Nursery/Reception onwards have a home reading record. The parent/carer records comments
to share with the adults in school and the adults will write in this on a regular basis to ensure
conmumunication hebween home and school.

As the children progress through the school, they are encouraged to mirite their own comments and keep a
List of the bhooks/authors that they have read.

Each class wisits the Local library every half term..

The school library is made anvailable for classes to use at profected times. It must be booked. wvia the school
J:w;o,king Ayysterm. Children across the school hanve nzgul,or opportunities fo engage width .o wide range ;o{
Reading for Pleasure events (hook fairs, author visits and workshops, national events etc).

We use the Enverybody read! resources to grow our feachers” knowledge of current hooks, the most recent
research and to grow our own Reading for Pleasure practice.

Impari

Assessment

Assessment is used ko monitor progress and to identify any child needing additional support as soon as they need
it

Assessment for learning is used:
o daily within class to identify children needing Keep-up support
0 weekly in the Review lesson to assess gaps, address these immediately and secure fluency of GPCas,
words and spellings.

Swnmnhnznﬁmnth{ormmm Y eor | is Jused:
O enery six weeks to assess progress, to identify gaps in learning that need to be addressed. to
identify any children needing additional support and to plan the Keep-up support that they need.
by SLT and scrutinised through the Little W.andle Letters .and Sounds Revised assessment tracker, to
mrrowuﬂuimnm,gﬂp&bﬂwwxd%rmigfoup&oéc}ﬂdrmwxdmi}wiam&addihonai/supp,ori
for feachers can be put into place.

Fluency assessments measure children's accuracy and reading speed in short one-minute assessments.
They are used:
0 inYear |, when children are reading the Phase S set 3. b and 5 hooks
o with children following the Rapid Catch-up programme in Years & o 6, when they are reading the
Phase 5 set 3, &k and 5 hooks
O to .assess when children are ready to exit their programme. For Year | children, this is when they
read the final fluency assessment at 60-70+ words per minute. Older children can exit the Rapid
Catch-up programme when they read the final fluency assessment af 40+ words per minute. At
these levels, children should have sufficient fluency to tackle ary book at age-related expectations.
Alfter exiting their programme, children do not need to ready any more fully decodable books.
A placement assessment is used:
o with ary child new to the school in Reception and Year | to .quickly identify ary gaps in their
P}\,och kxwwladg,eand,planandproNidz appropriake extra iie,adung

The R%’ Cui’,ch—%nmwnii&mzd
o with ary child new to the school in Year & and ahowne to guickly identify any gaps in their phonic
kmwlzdg,zand plcm arud. pro/vidz app,roprmiz axtra i’zadmg

f:) fAlilJiA,)l 1&, LALLM \i,



https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/03/LS-KEY-GUIDANCE-GETTING-STARTED-ASSESSMENT-FINAL.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2022/03/LS-LITTLE-WANDLE-FLUENCY-ASSESSMENTS-PD05.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-rapid-catch-up/

e Children in Year | sit the Phonics screening check. Any child not passing the check
re-sits it in Yeor &.

Ongoing assessment for Rapid Catch-up in Years & to 6
e Chidren in Year & to 6 are assessed through:
o WRWCM—@mWMMWmeMWMWWWM
plan appropriate teaching
o WRWCM—@WzWMWWDWMMWrmM
0 the Rapid Catch-up fluency assessments when children are reading the Phase 5 set 3, b and 5
J:w;okxs{ora;gz7+.
o The fluency assessments measwre children's accuracy and reading speed in short
one-minute assessments. They also assess when children are ready to exik the Rapid Catch-up programme,
which is when they read the final fluency assessment af 40+ words per minute.




